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1. Introduction 
 

The Senate of Kwantlen Polytechnic University [KPU] created the Task Force on 
Academic Rank and Advancement [TFARA] in Spring, 2010.  Entirely composed of 
KPU faculty1, TFARA has a mandate to “discuss, investigate and determine the 
rationale for academic rank and advancement [ARA] at KPU, and based on that 
rationale, to develop a framework.”   

In early 2011, TFARA determined the following rationale for an ARA discussion at 
KPU: 

The rationale for considering alternative ARA systems at KPU is to determine 
whether an alternative system will enhance KPU’s capacity to achieve its mandate 
mission, and vision. 

TFARA has attempted to make faculty and the broader University community aware 
of its mandate and rationale for ARA discussion through a number of initiatives, 
including presentations to KPU Departments, Faculty Councils, Senate, and 
Administration.2  

 1.1 What is the purpose of an ARA system? 

University ARA systems are designed to recognize, encourage, and reward faculty 
contributions that assist in the achievement of institutional goals, typically over the 
entirety of one’s career.  Research-intensive universities, for example, base ARA 
criteria largely on the publication of peer-reviewed contributions to one’s field, with 
lesser weight given to service and teaching. Institutions with alternative mandates can 
be expected to employ different criteria and weighting formulae that reflect their own 
institutional goals.  This will be the case for KPU given its 2008 re-designation as a 
Special Purpose Teaching University [SPTU] under British Columbia’s University 
Act.3  The Act defines a SPTU as an institution providing adult basic education, 
career, technical, trade, and academic programs.4  A SPTU, to the extent of available 
resources, undertakes and maintains applied research and scholarly activities that 
support its programs.5  Thus, KPU’s ARA system should place primary emphasis on 
teaching and service, while at the same time encouraging scholarship6 if resources 
allow. 
 
 
 
 

                                            
1 For a list of the appointed TFARA members, see Appendix A in this report. 
2 31 presentations were conducted between February and June of 2011.  For a presentation list, see 
Appendix 1 of the TFARA document, ‘Report to Senate, June 27 2011’ found at 
http://www.kwantlen.ca/senate/taskforces/academicrankadvancement.html. 
3 University Act [RSBC 1996] 
4 Section 47.1(a). 
5 Section 47.1(d). 
6 See Section 1.3.1 of this report for more details on the definition of scholarship at KPU. 
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 1.2 What is KPU’s current ARA system? 
 

KPU’s current ARA system predates its existence as a Polytechnic University, having 
been established when Kwantlen first emerged as a College in 1981.  The system 
essentially designates faculty as either non-regular [i.e. sessional], part-time regular, 
or full-time regular faculty.  Grid steps exist for regular faculty, where advancement 
through the grid confers salary increments based on years of service.  Performance 
appraisal has taken the form of periodic faculty performance review primarily 
focused on teaching and service.   
      

 1.3 Criteria for evaluating ARA systems at KPU 
 

Review of KPU’s mandate [MD], mission [MS], and vision [V] by TFARA7 yielded 
the following criteria to assist the evaluation of alternative ARA systems: 

While maintaining a primary focus on teaching and service at KPU, does a 
particular ARA system:  

 Increase scholarship8 activity associated with MD, MS, and V? That is, will a  
  particular ARA system: 
 

· increase scholarly activities9 that support KPU programs10 [MD]  
· stimulate innovative education methods for learners from diverse 

backgrounds [MS]11  
  

 Yield a good fit across diverse program offerings? That is, is the ARA system 
sufficiently flexible to: 

 
· account for college, trade, and university programs [MS]12  

 
 Inspire and support outstanding achievement? That is, does it: 

 
· honour and reward teaching and scholarship [MS]; inspire, support, and 

celebrate outstanding achievement [V] 

                                            
7 For a summary of mandate, mission and vision, see Appendix B. 
8 Scholarship is viewed here in the expansive form recognized at Kwantlen, that is, as the scholarship of 
discovery, application, teaching, integration, and creative artistry.  See   
http://www.kwantlen.ca/research/Introduction.html. 
9 I.e. stimulate innovative, transformative, ambitious activities, as noted in V. 
10 I.e. programs that address identified community, industry, and market needs [MS], programs centred on 
student excellence in career, community, and personal life [V], programs that integrate academic learning 
with civic responsibility, community engagement, and practical workplace experience [V], emerging 
programs in the areas of applied science and technology [V], programs that emphasize global perspective 
and environmental, social, and economic sustainability [V]. 
11 Similarly, stimulate educational responses to non-traditional students and the needs of the workforce [V]. 
12 Similarly, apply to a comprehensive range of university degrees, technical and trade, career and 
preparatory, and continuing and professional education [M]. 
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 Maintain important institutional values? That is, does it maintain values such  

  as: 
 

· an attractive, vibrant workplace that inspires commitment and leadership 
[V] 

· collegial, transparent, and collaborative decision-making processes [V] 
· academic freedom [V] 

 
 1.4 Next steps and the role of the Survey 
 

A key next step for TFARA is to initiate a series of faculty forums where 
collaborative discussions about ARA alternatives can occur. To facilitate this process, 
TFARA has conducted an ARA survey of a sample of post-secondary institutions, the 
results of which are found in this report. 

The survey is by no means an exhaustive presentation of alternatives, nor is it meant 
to limit or proscribe the bounds for fruitful dialogue. Rather, the purpose of the 
survey is to assist faculty-based discussions of ARA options by providing more 
information about what currently “exists out there.” Such information provides 
support for an informed discussion regarding whether an alternative ARA system 
might benefit KPU, and if so, some possible options for consideration.  
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2. Survey Background 

 
In Spring, 2011 TFARA created a Research Subcommittee to explore how other 
universities address issues of ARA. TFARA was explicit that the subcommittee’s 
formation did not signal the intent to adopt an alternative ARA system at KPU. 
Rather, the subcommittee was developed to explore possibilities and alternatives in 
order to inform ARA dialogue amongst faculty.   

 
2.1 Method 

 
With the assistance of TFARA, the subcommittee identified categories of information 
to be collected. Three student research assistants [RA’s] were hired to collect data 
from various university websites and collective agreements and enter it into an Excel 
spreadsheet. 

 
 2.2 Sample basis 
 

Surveyed universities were selected with an eye toward exploring provincial, 
national, and international institutions that were similar in some respect to KPU [e.g., 
size, teaching focus, types of programs, polytechnics] or that had interesting ARA 
features [e.g. the University of British Columbia’s new “teaching professor” stream]. 
Suggestions were taken from TFARA, Senate members, and from the RA’s general 
search of “teaching universities.”  

 
Forty-five universities were initially selected. Of those 45, 11 were eliminated 
because information was not available or, in one case, only available in French. The 
remaining sample consisted of 33 universities. 

 
 2.3 Sample description 
 

KPU is a highly unique institution. While an attempt was made to find a closely-
matching university, no such institution was found. However, to the degree certain 
KPU features exist in other institutions, useful information can be presented for 
consideration. 
 
Location: Of the 33 universities included in the sample, 21 are from Canada [with 7 
from British Columbia13], 7 from the United States, 1 from Britain, 2 from New 
Zealand, and 2 from Ireland.  The specific list of universities is found in Appendix C 
of this report.  
 
Size: The institutions ranged from 700-70,000 students. The largest university in our 
sample was SAIT in Alberta [SAIT numbers are inflated by their large continuing 

                                            
13 The RA’s noted that faculty agreements on the websites of several new universities in BC are out of date 
and do not reflect their new status. Consequently, the information on these universities should be 
interpreted with caution. 
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education population]. Four institutions were similar in size to KPU - Thompson 
Rivers University [TRU], Vancouver Island University [VIU], Wilfred Laurier 
University and the University of Brighton.  

 
Focus: Seven institutions were undergraduate only, with an additional eight 
describing themselves as primarily undergraduate. While an attempt was made to 
focus on teaching-intensive universities, only two described themselves explicitly in 
these terms [Bishop’s University and California Polytechnic State University].  
 
Types of Programs: The majority of the sample only offered programs associated 
with a traditional university [i.e., arts, education, business, computing/engineering; 
law; medicine; sciences]. Six institutions offered a mix of university and 
trades/technology programs. Two universities were “unique”:  
 
- Emily Carr University of Art and Design [focus on art and design] 
- SAIT Polytechnic [tourism, trades, transportation, health and public safety, 

construction, culinary, business, communications, information technology, 
manufacturing, media and broadcasting; no “academic” programs]  

 
In addition, four of the universities offered specific access programs and seven noted 
continuing education programs. 
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3. Survey Findings 
 

Survey findings are presented in accordance with the information categories 
established by the research committee and employed by the RA’s. 

 
 3.1 Defining ‘faculty’  
 

The definition of a faculty member at KPU is an inclusive one, including Instructors, 
Counselors and Librarians, trades faculty, as well as others who support student 
learning in non-traditional ways. As such, the Research Subcommittee sought to 
identify universities employing a similarly expansive definition of faculty, with an 
eye toward discovering rank and advancement options available for faculty such as 
librarians and counselors.  

 
 3.1.1  Librarians as faculty  
 
A number of institutions include librarians as faculty.  For example, librarians are 
considered faculty at TRU, St. Mary’s University, Mount Royal University, Emily 
Carr, California Polytechnic, SAIT Polytechnic, George Brown College, Mount 
Allison University, Acadia University, Trent University, University of Northern BC, 
University of Prince Edward Island, University of the Fraser Valley [UFV], VIU, and 
University of South Florida.  In 3 cases they were not faculty [Bishop’s, St. Francis 
Xavier University, and Wilfred Laurier], but had the same agreement as faculty. 

 
 3.1.2  Librarian rank and advancement 
 

The RA’s found information on librarian ARA systems at 10 institutions. The most 
common system was a four-tier ranking system of: 
 
• Librarian I, II, III, IV 
 or 
• General Librarian, Assistant Librarian, Associate Librarian and Librarian. 
 
One had a position of Archivist in addition to the ranks. All other institutions used 
the term Librarian. 
 
Rank was determined by a range of activities including: reviews of annual reports, 
publications, professional development, contributions to the profession, performance 
reviews, and academic qualifications. These activities were reviewed by committees 
composed primarily of librarians, but also faculty and administrators. 

 
 3.1.3 Counselors as faculty 
 

A number of institutions also include counselors as faculty.  Within British 
Columbia these included TRU, VIU, UFV, and Emily Carr.  Elsewhere in 
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Canada, George Brown, Mount Royal University, and SAIT Polytechnic 
included counselors as faculty members. 

 
 3.1.3  Counselor rank and advancement 
 

SAIT Polytechnic reported a tiered ARA system for counselors.  Listed ranks are 
Educational Counselor I and II, with 7 steps to attain the highest rank. No information 
was provided regarding determination of these positions. However, since teaching 
faculty and counselors share the same contract, the fact that SAIT’s ARA for teaching 
faculty is based on years of employment means it is possible the same criterion is 
used for counselors. 

 
 
 3.2 ARA information on teaching faculty 
 

The bulk of the collected information pertained to ARA criteria amongst teaching 
faculty. While the majority used a traditional system of academic rank [i.e. assistant, 
associate, full professor], some employed other forms. The latter were: California 
Polytechnic [vocational lecturer, lecturer, or instructional faculty]; SAIT Polytechnic 
[Instructor or staff]; UFV [listed “Type A, B, C”], VIU [everyone referred to as 
“professor”]14, and Worchester Polytechnic [everyone referred to as “staff”]. 

 
 3.2.1  Number of rank “streams” 
 

The following number/type of rank streams were identified: 
 
 [a] Two Streams: Teaching or Non-teaching (e.g. Librarian, Counselor) 
 [b] Two Streams: Teaching/Research or Non-teaching  
 [c]  Two Streams: Teaching or Teaching/Research  
 [d] Two Streams: Teaching or Research 
 [e] Three Streams: Teaching, Non-teaching, Vocational Training 
 [f] Three Streams: Teaching, Teaching/Research, Research 
 [g]  Three Streams: Teaching, Teaching/Research, Non-teaching 
 [h] Four Streams: Teaching, Teaching/Research, Research, Non-teaching 
 

At many universities, workload distribution within particular rank streams is determined by 
collective agreement.  While the TFARA Research Subcommittee did not conduct an 
in-depth analysis, adjustments in teaching load to accommodate research 
responsibilities were noted at a number of institutions.  For example, at TRU, faculty 
who have a teaching/service/research assignment, “shall receive a reduction in teaching 
assignment commensurate with the additional scholarship responsibilities for a specified 
time period” (Article 10.3.2.11).  The TRU contract also includes similar language for 
those who are involved in additional curriculum development or service.   At Ryerson 
University, faculty teaching workloads range between 9 and 16 weekly classroom hours.  

                                            
14 Both VIU and UFV were designated as SPTUs under the same legislation as KPU. VIU has not yet 
updated their contract, with the latest available information dated at 2007. 
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When faculty are involved in a research project, the Ryerson Collective Agreement states 
“at least 6 academic course hours per the academic year will be allowed for the task” 
(Article 10.F).  At UFV, a new (2011) contract states, “Instructors who are to be 
evaluated on additional scholarship must be granted a reassignment of teaching or other 
duties in order to allow them the opportunity to perform these assignments satisfactorily”  
(Article 18.2). 
 

 3.2.2  Faculty designations 
 

Many universities listed ranked faculty designations. Designations listed included:  
 
 Traditional Designations:  
 

• Instructor (Sessional), Adjunct Professor [Part-time Instructors], Assistant 
Professor, Associate Professor, Professor 

 
 Streamed Designations15: 
 

• Teaching-track: Lecturer, Assistant Instructor, Senior Instructor 
• Teaching/Research: Assistant Professor, Associate Professor, Professor 

 
• Teaching-track: Instructor I, Instructor II 
• Teaching/Research: Assistant Professor, Associate Professor, Professor 

 
• Teaching-track: Instructor I, Instructor II, Lecturer, Professor of Teaching 
• Teaching/Research: Assistant Professor, Associate Professor, Professor 

 
• Teaching-track: Lecturer, Senior Lecturer, Principal Lecturer, Teaching Fellow 
• Teaching/Research: Research Officer, Research Fellow, Senior Research Fellow 

 
 Additional Designations: 
 

A number of additional designations were found that may be of interest to KPU’s 
diverse faculty. 

 
• Artist/Designer/Scholar in Residence 
• Vocational Lecturer 
• Assistant Curator, Associate Curator, Curator 
• Senior Laboratory Instructor 
• Visiting Professor 
• Clinical Nursing Instructors16,17 

                                            
15 Most institutions had ranks reserved to demarcate contract workers and part-time faculty as distinct from 
full-time faculty [generally contract were “sessional or instructor” and part-time were “adjunct professor”]. 
16 Simon Fraser University, which was not included in the survey, recently adopted a rank of “Clinical 
Professor” for clinicians who supervise students engaged in clinical practices. 
17 At BCIT Support Staff and Vocational Instructors are BCGEU members, while Faculty and Staff belong 
to their faculty association and have a separate contract. 
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  3.2.3  Criteria for advancement 
 

The most common criteria were: 
 

• Teaching [i.e., demonstrated excellence in teaching] 
• Research/Scholarship [i.e., scholarly publication record, grants] 
• Service [i.e., to department, faculty, university and/or community] 

 
Most institutions identified specific academic qualifications and years of employment 
as base requirements for advancement. 
 
In addition to base requirements, there were a number of other criteria for 
advancement that may be of interest to KPU given its diversity and uniqueness as an 
institution. These were:  

 
• Contribution in professional field 
• National/international recognition in field 
• Program development 
• Works of creative or cultural significance 
• Faculty recommendation 
• Honors and awards 

 
Like KPU, Ryerson has recently been granted new university status.  A small part of 
the Ryerson Collective Agreement is offered here as one example of advancement 
criteria:   

 
Article 4 staffing 
 
“The priorities outlined below reflect what is normally expected of academics 
seeking promotion through the ranks or salary transfer. 

 
1. Priority I - Teaching 

 
Faculty members have an obligation to develop and maintain their scholarly 
competence and effectiveness as teachers within the area of their expertise. 
 

2. Priority II - Scholarly, Research, and Creative Activity [SRC] 

 
The many different forms of SRC activity found at Ryerson are not necessarily of 
equal significance and are not necessarily to be given equal weight and 
application for each discipline when a faculty member is being evaluated for a 
promotion. In such evaluations where the evidence does not rest on publications 
alone [broadly defined], other evidence of SRC activity as presented must be 
considered, but the burden of proof must rest upon the candidate. 
 
3. Priority III - Service and Other Professional Activities 
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This priority includes service to the University, service to the profession and the 
community, and outside professional activities.  Faculty members are expected to 
contribute to the governance of the University through membership on 
appropriate bodies at the School/Department and broader University levels.  In 
addition, faculty members should describe other activities related to service the 
profession [i.e. their participation in the advancement of their professions through 
outside professional activities]; service to the community; and outside 
professional activities in applications for promotion or salary transfer.” 
 
3.2.4  Evaluation of teaching 

 
Not all surveyed institutions reported how they evaluated teaching. Evaluation was 
often stated as “excellence in teaching,” to be evaluated by a committee of peers.  
Some institutions also involved administrators and/or external members on the basis 
of professional judgment. In institutions reporting specific evaluation requirements 
within collective agreements, the following criteria were found: 

 
• Course/curriculum design (e.g., clarity of objectives, grading, assignments) 
• Instructional methods 
• Student feedback 
• Teaching dossier (with inclusion of a philosophy of teaching statement) 
• Annual reports completed by faculty member 
• Performance reviews 
• Development of new courses and/or programs 
• Extracurricular student engagement 
• Providing an environment that makes use of university resources and supports 
• Facilitating work experience or service learning 
• Field trips 
• Publication of teaching materials 
• Supervision of student research, honours programs, thesis, graduate students 
• Demonstrated competence in subject matter and currency in field 
• Up-to-date, evolving curriculum materials 
• Participation in teaching professional development 
• Strong, yet appropriately professional relationships with students 
• Demonstrated ability to teach practical skills 
• Quality of materials (e.g., syllabus, readings, exams, assignments) 
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  3.2.5  Evaluation of service 
 

“Service” was generally defined as participation on committees and Senate bodies 
that contributed to the overall functioning of departments, faculties, and the university 
as a whole. Most institutions also specified the value of service to the community at 
large, as well as to the members’ academic and/or professional field. 
 
The University College of the North specified a requirement of contribution to the 
Aboriginal community - at least one Aboriginal Elder is appointed to any committee 
evaluating ARA. 
 
New Zealand’s Waikato University specified that faculty members must: 

 
“Avoid taking work that would in any way interfere with the fulfillment of their 
duties as an employee, as specified in the Handbook on Research and Outside 
Professional Activities; refrain from engaging in any work that would 
compromise their integrity and independence as academic staff; represent their 
academic competence truthfully; avoid representing themselves as acting for, or 
on behalf of, the University when undertaking private consulting work; avoid 
improper use of the publicly-funded resources of the University for private gain.” 

 
Other specific criteria included: 

 
• membership on committees 
• administrative work [e.g., chairing departments] 
• faculty mentorship 
• participation in university governance 
• enhancement of intellectual and/or cultural life on campus 
• public service 
• development of community partnerships 
• contribution to academic discipline [e.g., journal reviewer, editor, external examiner 

on thesis/dissertation committees, professional association contribution] 
• contribution to professional field [e.g., membership on professional boards, 

advisory groups] 
 
 3.2.6  Evaluation of scholarship 
 

“Scholarship” was generally defined as research, scholarship, and/or creative work. 
Specific requirements included: 

 
• Quantity and quality of peer reviewed publications/works (journal articles, books, 

chapters, monographs, conference presentations, textbooks) 
• Honors and recognition in academic field 
• Evidence of continued scholarly development and involvement in scholarly 

activities 
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• Professional accomplishments of former students18 
• Research grants and awards 
• Ensuring research and scholarship in disseminated in credible public forums 

(academic and/or community venues) 
• Quality and significance of design/creative work 
• Significant application of fundamental theory 
• Clinical practice 
• Administrative roles in scholarly organizations 
• Exhibitions of creative works 
• Development of training manuals 
• Developing media resources (e.g., computer software, videos, etc.) 
• Translating materials of scholarly interest 
• Works of sculpture, painting, producing/directing a play, or writing a novel 
• Inventing or enhancing a piece of equipment or a physical instrument 
• Reflective practice and the development of one’s own teaching and learning skills 
• Research focused on knowledge for public interest 
• Development of resources/programs to support teaching 

 
  3.2.7  Nature of the review process for advancement 
 

All institutions with tiered ARA systems employed some form of committee structure 
to evaluate the quality of evidence submitted for advancement. The composition of 
committees varied across institutions. Survey examples of those who can serve on 
committees are: 

 
• Peers [departmental] 
• University-wide members elected to ARA committees by various bodies 
• External evaluators 
• Members selected by faculty undergoing advancement review 
• Initial search committee members  
• Deans 
• Vice-President Academic 
• Vice-President Research 
• Tenured faculty members 
• Department heads 
• Human resources representatives 
• Union representatives 
• Student representatives 
• Committees comprised of representatives recommended by Departments, the 

Dean’s Office, or Senate 
 

Some institutions allow faculty members to respond to feedback from review 
committees and resubmit an application. 

 
 
                                            
18 This criterion was listed in a program with graduate studies. 
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4. Conclusion 
 

The purpose of TFARA’s “Survey of Universities” has simply been to collect, 
condense, and present information on ARA systems employed at a sample of 
universities having characteristics more-or-less similar or of some interest to KPU.  
The selected sample is not exhaustive – faculty are encouraged to seek out and 
present further information regarding alternative ARA systems or interesting system 
aspects not captured by the sample. 
 
The next step in KPU’s ARA review is to discuss all relevant findings, in the process 
applying the criteria identified in Section 1.3 above.  Such discussions are an essential 
part of a process that will hopefully yield well-founded, faculty-supported TFARA 
recommendations to Senate.    
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Appendix A 
 

TFARA Members Appointed May 2010  
 
 
 

 

Academic & Career Advancement:  Sarah Hickinbottom, Christina Pikios 
 
Business:  Tony Capuccinello, Don Reddick  
 
Community & Health:  Sue Liptrot, Dianne Symonds 
 
Design:  Lucie Gagné, Marge Damon 
 
Humanities:  Heather Harrison, Constanza Rojas-Primus 
 
Social Sciences:  Colin Green, Kevin Hamilton 
 
Science & Horticulture: Tony Puddicombe, Don Mathewson 
 
Trades & Technology:  Gerard Laverty, Doug Wiebe 
 
Faculty who are not members of a Faculty:  Alice MacPherson, Susan Morris 
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Appendix B 
 
Mandate:  KPU’s mandate is determined by the provincial government through the 
University Act.  The Act can be found at 
http://www.bclaws.ca/EPLibraries/bclaws_new/document/ID/freeside/00_96468_01. 

Summary: KPU has been designated a Special Purposes Teaching University under 
the Act.  Its mandate is to provide post-secondary programs subject to regulations 
determined by the Lieutenant Governor in Council.  KPU is to undertake and 
maintain applied research and scholarly activities supporting programs to the extent 
that its resources from time to time permit. 

Mission:  KPU’s mission is stated at http://www.kwantlen.ca/mission/mission-mandate.html. 

Summary:  The mission statement emphasizes KPU’s commitment to [a] innovative 
education for learners regardless of background or preparation, [b] multiple 
approaches to research and innovation to address community, industry, and market 
needs, [c] the provision of college, trade, and university experiences, [d] honour and 
reward scholarship that involves learners and the broader community. 

Vision and Commitments:   KPU’s vision and commitments are stated at: 
http://www.kwantlen.ca/__shared/assets/Senate_Jan_31_2011_418288.pdf. 
 

Summary:  The vision statement describes KPU as an innovative, transformative, and 
ambitious institution seeking to inspire students to excel in their careers, lead in their 
communities, and succeed in their lives.  

KPU’s profile is to provide a comprehensive range of university degrees, technical 
and trade, career and preparatory, and continuing and professional education.  The 
institution is committed to currency of knowledge and disciplinary engagement, and 
to providing applied education that prepares students for successful and rewarding 
careers.  

To achieve its vision, KPU makes the following commitments: 

To students:  [a] open access, flexible learning pathways, [b] educational responses to 
non-traditional students and the needs of the workforce, [c] broad-based education 
within degrees, [d] outstanding student experience through support services. 

To programs:  [a] to develop applied science and technology programs meeting 
emerging economy needs, [b] to provide experiences that integrate academic learning 
with civic responsibility and community engagement, [c] to integrate academic 
learning with practical workplace experience. 
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To our communities:  [a] meaningful partnerships, pedagogical approaches, program 
offerings and student services that better meet the distinctive needs of aboriginal 
peoples, [b] applied research and scholarly activities that enhance teaching and enrich 
our communities, [c] strong, productive ties and external relationships to inform 
curriculum and new program development, to provide work-integrated learning, and 
to identify applied research and innovation opportunities. 

To our university: [a] academic freedom, [b] an attractive, vibrant workplace that 
inspires commitment and leadership, [c] collegial, transparent, and collaborative 
decision-making processes, [d] a global perspective by developing a vibrant 
international student body and partnerships, [e] inspiring, supporting, and celebrating 
outstanding achievement, [f] commitment to environmental, social, and economic 
sustainability, [c] innovative, creative, and considered use of technology.   
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Appendix C 
 

List of Universities in Survey 
 
 
 
 
Canada [21] 
 

Acadia University 
BCIT 
Bishop’s University 
Emily Carr University of Art and   
  Design  
George Brown College 
Mount Allison University 
Mount Royal University 
Ryerson University 
Saint Francis Xavier University 
Saint Mary’s University 
Saint Thomas University 
SAIT Polytechnic 
Thompson Rivers University 
Trent University 
University of British Columbia 
University College of the North 
University of the Fraser Valley  
University of Prince Edward Island 
University of Waterloo 
Vancouver Island University 
Wilfrid Laurier University 

 
  
 
 
 
 
 
 
 
 
 
 
 
 
 

Ireland [2] 
 
 Institute of Technology, Dublin 
 University of Limerick 
 
New Zealand [2] 
 
 University of Auckland 
 Waikato University 
 
United Kingdom [1] 
 
 University of Brighton 
 
United States [7] 
 

California Polytechnic State   
  University  
Polytechnic Institute of New York  
  University 
Rensselaer Polytechnic Institute 
Southern Polytechnic State  
  University 
University of South Florida  
  Polytechnic 
Western Carolina University 
Worcester Polytechnic Institute 
 
 


